This paper reports on an action-research study aimed at identifying the problems and needs of a specific group of tenth graders at a school in Colombia in relation to their reading comprehension in English in order to design, partially implement, and evaluate a genre-oriented syllabus. Findings show that the explicit instruction of metacognitive strategies helped students become more efficient readers, as well as the fact that the exposure and analysis of genres developed a better comprehension of different kinds of texts, making these students aware of the structure and patterns of the texts they were reading as they approached them with reading strategies that were appropriate for each genre and stage.
Introduction
In order to understand the impact of this research, it is necessary to study the concept of reading comprehension and how it can be improved. Comprehension can be understood as a deep mental process in order to appreciate and recognize essential information within the text. But this concept goes further. Flavell (1985) defines comprehension in terms of the connection of the reader's prior knowledge and the text, which generates meaning. This means that comprehension is an internal process, but that should be activated through certain external developments that allow the readers to reach higher reading comprehension levels, which for this research, are referred to as the explicit metacognitive strategies.
This research was carried out in a local school in Barranquilla, Colombia, with a target group of 25 students in 10th grade, who were facing a lot of trouble comprehending different genres and types of texts in their English classes and therefore, they were showing poor performances and low levels of interest when doing reading tasks.
The main purpose of this research was to design a genre-oriented reading course, where learners would be provided with explicit strategy instruction and then determine how this would help them improve their comprehension when reading different types of texts in English, as well as to establish to what extent this would impact their motivation towards reading in English.
The following research question guided this inquiry: How does a reading class, focused on a genre-oriented syllabus and explicit metacognitive instruction, develop students' reading comprehension skills?
Theoretical Considerations
The genre-based approach has proved to be a successful mainstream method to teach English in Australia where teaching a second language is based on its principles. Its influence reaches across the world to the teaching of English in the UK. The key to the concept of genre is the "purpose" the piece of writing serves. This approach started with the Systemic Functional School of Linguistics inspired by the work of Halliday during the 1960s and 70s. During the last decades, research in this field has spread all over the world.
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Most of the research in this area related to writing around the world has been done by analysing the process of modelling, joint negotiation, and joint construction of different types of texts. However, there is also some research in other areas, such as the studies by Padilla de la Cerda (2013) and Herazo Rivera (2012) , where the focus is on the topic of reading and speaking skills.
This research was carried out based upon different trends and theories in the reading comprehension area with the purpose of constructing a complete theoretical framework, which would work as a starting point for designing a genre oriented reading course, addressed to face the specific context needs and situational constraints.
Throughout years of research, there have been many findings which have led to various theories towards teaching reading without coming to a final agreement. Moorman and Ram (1994) stated that although much of the research has been carried out on teaching reading, "yet no theories exist which sufficiently describe and explain how people accomplish the complete task of reading real-world texts" (p. 16). Although there is not a perfect approach towards teaching reading comprehension, it is important that teachers have clarity about it and identify with one that represents their institutional principles, that better adjusts to their context and which meets their students' needs in order to address all the teaching decisions towards the same direction.
This paper provides various tenets related to how reading comprehension works in second language acquisition: Vygotsky (1934 Vygotsky ( /1978 explains that "sociocultural approaches emphasize the concept that human activities take place in cultural contexts, and are mediated by language and other symbol systems" (p. 24). Specifically regarding the acquisition of language, sociocultural approaches consider that it is another example of a social source of development. ZukowGoldring and Ferko (1994) show the close relationship between promoting shared attention between beginning speakers and their caregivers and the emergence of the lexicon.
Sociocultural Approaches to Language Learning
The sociocultural theory was essential for this project since from its viewpoint of learning, reading in itself implies a social interaction of learners within social contexts (Zukow-Goldring & Ferko, 1994) .
Genre-Based Approach
The genre-based approach can be defined as instructing students to read and write by using different genre texts, which were written for purposes other than for teaching reading within an English as a second/foreign language (ESL/EFL) context. In the case of this research, the emphasis is on reading; hence, this pedagogy considers reading as "a process with guidance through interaction, as the medium for acquiring control of genres, with a marginal to the central goal of learning to write for assessment." (Martin, 1999, p. 126) As Swales (1990) states in his definition of genre: "A genre comprises a class of communicative events, which share some set of communicative purposes. These purposes are recognized by the expert members of the discourse community, and thereby constitute the rationale for the genre" (p. 58).
Specifically regarding the area of TEFL (teaching English as a foreign language), the approaches based on genre have not been a common practice. However, "there have been attempts to classify texts for reading purposes by appealing to a certain pragmatic or communicative function" (Baten & Cornu, 1984, p. 198) , suggesting a classification of texts according to their functional properties.
Another aspect suggested by Byram (2004) , in relation to reading comprehension within TEFL, is the identification of the textual structure. It has been considered that the influence of genre on text processing and comprehension, in which it is analysed how prior knowledge and familiarity with content and language may influence the comprehension of different genres, since it seems to influence the identification of the textual structure by allowing learners to anticipate the kind of information each text may contain. (p. 15) This approach involves reading tasks of recognizing, predicting, and recalling patterns at each stratum of graphology, lexicon, grammar, and discourse. The methodology that has been developed to teach reading within the genre-based approach, and that this research considers the most appropriate to do so, is known as "learning to read: Reading to learn", moving the learner through a scaffolding interaction cycle of "prepare, task, and elaborate" (Rose, 2004) .
Reading as a Process and Stages of Reading
"Reading comprehension is better regarded as an interactive process as well, rather than a particular outcome or product, through which a reader interacts with a text to construct meaning" (Cain, Oakhill, & Bryant, 2004, p. 36) . Hence, the meaning a reader derives from a text is influenced by the reader's own knowledge, experience, and purpose for reading.
This "interactive" process leads the reader to automaticity or reading fluency. Regarding the great influence in research and practice in TESOL of Krashen's (1982) hypotheses on language acquisition, and particularly the effect of "the schema theory" on studies dealing
Reading Comprehension Course Through a Genre-Oriented Approach at a School in Colombia with reading comprehension, it is relevant to state the importance of the role of schemata in EFL/ESL reading comprehension, when understanding reading as a process.
Contemporary reading tasks involve three-phase procedures: pre-, while-, and postreading stages. Zhang (1993) briefs us that "comprehension is facilitated by explicitly introducing schemata through pre-reading activities" (p. 5). Similarly, Abraham (2002) states that an interactive approach "demands that the teachers activate the students' schema" during the pre-reading phase by helping "students recognize the knowledge that they already have about the topic of a text" (p. 5).
On the other hand, "the aim of [the] while-reading stage (or interactive process) is to develop students' ability in tackling texts by developing their linguistic and schematic knowledge . . . many students report positively on the usefulness of while-reading activities" (Hedge, 2003, p. 17 ).
In the case of post-reading activities, Haller (2000) modelled "a number of activities which enhance learning comprehension through the use of matching exercises, cloze exercises, cut-up sentences, and comprehension questions" (pp. 21-24), among others.
Regarding the genre approach and with the purpose of achieving a better comprehension, teachers may implement a process of modelling, demonstrations, and guidance in which learners receive the appropriate support or scaffolding for them to be able to move forward independently in a later stage of the process, as well as to become more effective readers thanks to the autonomous application of reading strategies (Palincsar & Brown, 1984) .
Reading Strategies
Since reading is a thinking process and to help learners become effective readers, it is necessary to explicitly guide them through the correct scaffolding so they are able to select the most appropriate strategy until it becomes an unconscious process that will help them reconnect with the meaning of the text (Grabe, 1991) .
A research project on second/foreign language (L2) conducted by Carrell (1985) demonstrated that explicit metacognitive strategy instruction for reading comprehension shows better results when compared to non-strategy instruction, showing the connection between students' learning styles and the effectiveness of training reading strategies.
"Research indicates that good readers of all ages engage in conscious, active comprehension strategies before, during, and after reading" (Pressley & Wharton-McDonald, 1997, p. 453) . Before reading, for instance, learners connect their goals and interests for reading and connect them with their previous knowledge about a topic and type of text. During reading, they understand important ideas and retrieve general and specific information from the text and try to resolve any comprehension difficulties they may encounter (Pressley & Wharton-McDonald, 1997) .
Regarding [the] genre-based approach, teachers must provide students with strategies to identify common discourse structures such as sequencing and cause/effect, and guide them through the use of graphic organizers to analyse the text, using higher order skills. This helps students learn to recognize the typical characteristics of various discourse frameworks and to use this knowledge strategically. (Williams, 2005, p. 14) When using "authentic" texts, it is necessary to adapt them carefully, taking into consideration the topic, the type of text under analysis, and the most appropriate strategies students have learned in order to achieve a more successful process of genre analysis (Williams, 2005) .
Context and Participants
This research was carried out with a group of 25 students in tenth grade at a private school in Barranquilla, Colombia, which has been in a bilingualism process for the last eight years. Their proficiency level in English was between B1 and B1.2, according to the Common European Framework of Reference (CEFR).
Regarding the English teachers, the staff consisted of 13 members; all of them had a bachelor degree in Modern Languages. The teacher researcher who was conducting this intervention holds a master degree in the arts of teaching English.
In relation to the context needs, the English teachers at the institution had no clarity over the approach towards teaching reading, since they considered the institutional approach and the guidelines of its theoretical framework very confusing due to the fact that the institution included a wide variety of concepts which seemed not to meet the context needs.
Regarding the methodologies used to develop reading skills in the institution, teachers' practices were very varied and did not work in service of a specific approach; hence, students' development in reading competences was a difficult aspect to be measured and validated as a logical product of coordinated teaching practice, which should have been embedded in a defined and clear understanding of the pedagogical approach towards teaching reading.
Hence, reading activities carried out in class were not coherent with a well-defined way of teaching reading, and did not meet the students' needs and different levels of proficiency and learning styles.
In relation to the reading proficiency level of the students, after the application of a reading proficiency test, it could be confirmed that it was a very heterogeneous group with Reading Comprehension Course Through a Genre-Oriented Approach at a School in Colombia different levels of proficiency, in which a representative quantity of them only reached the literal level of understanding, which made the comprehension of different texts as well as the interactions among students more difficult.
Method Kemmis and McTaggart (1988) 
have stated that
Action research is a form of collective self-reflective enquiry undertaken by participants in social situations in order to improve the rationality and justice of their own social or educational practices, as well as their understanding of these practices and the situations in which these practices are carried out. (p. 5)
Regarding action research, Mertler (2009) stresses that "educators at a variety of levels have embraced it as something that makes conducting research a more 'manageable' task and that brings about results that are more informative and have immediate and direct application" (p. 4).
Taking into consideration the previous theoretical underpinnings, this project follows the "action research" methodology, since it intended not only to identify a problem within a specific context and carry out an analysis of the institutional teaching practices, but also to implement a well-structured intervention and finally verify its impact, to propose possible solutions to such problems. Hence, action research allows practitioners to address those concerns and make some change.
Data Collection Procedure
The data collection process of this research had two moments: One moment was the application of data collection techniques to construct the needs analysis and the other moment was related to the impact of the intervention, once the genre oriented reading course lessons were piloted.
The instruments applied to define the needs analysis were: a documentary analysis, a questionnaire with students, a reading proficiency test to determine the students' comprehension levels, and a class observation session before the intervention and one during the intervention. These instruments are explained as follows.
Reading Proficiency Test
The test was designed to determine the target group's level of proficiency in reading comprehension. It consisted of fifteen questions divided into sets of five questions, each setting assessing literal, inferential, and critical comprehension (see Appendix 1).
The students were given a narrative text for them to read and answer open-ended questions in a period of 55 minutes. Each category (per level of comprehension) was assessed and analyzed separately. Results showed students had serious limitations towards identifying specific details in the text, as well as towards making inferences. A very limited amount of students were able to achieve a critical level of comprehension as shown in Table 1 . This report informed the research in terms of the students' real level of comprehension, as well as for the design of materials with different sets of questions.
Questionnaire for Students
A questionnaire was designed to identify the students' perceptions towards some specific aspects related to reading comprehension, aspects such as the learning styles and interests towards reading, the types of materials they were commonly exposed to in contrast with the type of texts they would prefer to read, the methods and techniques they considered more effective and appealing when teachers taught reading comprehension, and the approach towards teaching reading, among others.
The results allowed this research a closer approach towards the students' perceptions, as well as to arrive at clear conclusions in order to structure the problem definition of the research. Table 2 shows the tendencies in quantitative results which led to more qualitative conclusions.
Class Observation Session
The class observation session was carried out with a volunteer professor who was teaching a reading class with the same target group. For this session, an observation template was designed (see Appendix 2), where some specific criteria were outlined for the observer to address the session within a specific framework. Aspects such as the objective of the class, the design and type of materials, mediations, types of activities and interactions, rapport and methodology, oriented the observation.
The observer marked the spaces provided to confirm his level of agreement or disagreement with each of the aspects that were observed, which served to arrive at quantitative results. On the other hand, a space was provided where the observer could write comments, which would allow this research effort to arrive at more profound conclusions.
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The Needs Analysis
The data collection process allowed this research to structure a contextual needs analysis.
The target needs could be defined in terms of the specific needs the learners had in relation to the main problem, as well as the lacks they had and what they wanted to achieve, so they could overcome the difficulties that were hindering their learning process when reading within the English class. (Rodríguez Sánchez, 2014, p. 36) Especially when referring to their lack of reading strategies, which constituted the main aspect to address (see Table 3 ).
The Pedagogical Proposal

Approaches to Course Design
In this stage of the research, the main concern was to design a genre based reading course which could address all the efforts to improve the students' reading comprehension skills, as well as their critical reading skills, based upon clear theoretical concepts towards Reading Comprehension Course Through a Genre-Oriented Approach at a School in Colombia education, learning, and language. "This clarity allowed the definition of an intervention that would provide effective solutions to the main issues which were hindering the improvement in their reading skills" (Rodríguez Sánchez, 2014, p. 39) .
Table 3. Contextual Needs Analysis
Specific needs Situational constraints
Necessities:
• Read, interpret, and perform tasks of texts of different genres.
Lacks:
• Reading strategies to approach different types of texts.
• Motivation towards reading texts of different genres.
Wants:
• Interpret texts of different genres.
• Exchange insights about texts within a real communication environment.
• Different English proficiency levels of the students within the same class.
• Students' lack of interest towards texts of different genres.
• Textbook designed for native learners of lower courses, hence topics which student may find not relevant.
• Lack of clarity from the English teachers about the institutional approach and therefore about the most suitable teaching practices, especially in reading activities.
• Students' lack of reading strategies towards different kinds of texts. Table 4 shows the relation between the context needs and the approaches towards education, language and learning. Table 5 shows the relation between the target, learning, and human goal with the general objectives of the course.
Specific Needs and Course Approaches
Goals and Objectives of the Course
Syllabus Focus
The syllabus focus that was considered the most suitable for the needs of this specific context was a genre-based syllabus which I considered better served to the accomplishment of our course objectives and goals.
Table 4. Specific Needs and Approaches
Specific needs
Course approaches
• Develop higher reading comprehension levels.
• Interpret texts about different genres and perform critical tasks.
Approach to education: Hermeneutic approach
Students need to perform analytical and critical tasks in which they develop their autonomy and construct knowledge on the basis of previous knowledge.
• Analyze and discuss with peers topics with diverse communicative intentions, found in texts of different genres.
Approach to language: Functionalist approach
Students construct and negotiate meaning based upon communicative activities which foster interaction with peers.
• Socialize with peers about texts insights, points of view and propose solutions to problems.
• Analyze and apply reading strategies to understand texts.
Approach to learning: Sociocultural approach
There is a co-construction of knowledge regarding the interaction of learners within cooperative tasks.
Cognitive approach
Students consciously construct knowledge by using metacognitive strategies towards reading.
Table 5. Goals and Objectives
Goals General objectives
Target: Development of reading comprehension.
Students should be able to read and understand different types of texts at the literal, inferential, and critical levels. Learning: Development of reading strategies towards different types of text.
Students should be able to apply reading strategies which allow them to interpret and critically analyze different genres of texts. Humanistic: Understand the importance of respect for other points of view when reading and analyzing a variety of positions within different types of texts.
Students should be able to exchange ideas in relation to the texts under analysis within an environment of respect and tolerance.
According to Hammond (2002) , a genre-based syllabus provides the learners with the necessary base for critically reflecting and challenging hegemonic 1 texts, which fosters students to become critical readers.
1
A hegemonic text is one that has the intention of stating positions as definite and that looks forward to maintaining the status quo.
Particularly regarding the genre approach to teaching reading, genre analysts look for the common patterns of grammar usage, key vocabulary, and text structure and in particular text types (Bradford-Watts, 2003) , aspects that I consider relevant to include in the syllabus of the course.
Specifically addressing the syllabus definition, one can say that genre-based approaches are able to draw together the best aspects of other syllabus models in order to provide the basis for a coherent, cohesive, and comprehensive framework for language teaching and learning (Feez, 1998) .
From a systemic functional perspective, a syllabus founded on a genre-based approach provides activities which relate language choices to cultural purposes. Linguistic patterns are seen as pointing to contexts beyond the text itself, implying a range of social constraints and choices so that students are offered a way of seeing how different texts are created in distinct ways in terms of their purpose, audience, and message.
The main reasons for choosing this syllabus are explained in Table 6 .
Table 6. Syllabus Focus
Syllabus focus Points for
Genre-based syllabus • Analysis of texts of different genres.
• Identification of communicative intentions and cultural contexts within different genres of texts.
• Promotion of social interaction through cooperative activities.
Syllabus Sequence and Structure
Sequence: Genre-based. The syllabus was sequenced according to the text types.
The following text types were outlined: recounts (short stories), histories (biographies and autobiographies), and reports (news reports).
Structure: Matrix. This kind of syllabus structure includes a set of contents that is organized in a grid, in which the rows correspond to a particular text type (recounts -short stories) and the columns correspond to language aspects under analysis, communicative intention within the text type, suggested reading strategy, and the title of the text. This matrix is explained in more detail in Table 7 . 
Results From Piloting
During the final stage of this research process, one unit (ten hours) of five sessions was piloted. A very detailed modelling phase was carried out, where the students had the chance to analyze the particular aspects of biographies and practice with different reading activities. Afterwards, a process of deconstruction of the text was carried out with the students so they could identify the linguistic and discourse aspects embedded in such texts, as well as to provide explicit instruction on reading strategies. This phase was followed by a joint construction, where the students reproduced this specific type of texts. Critical discussions closed the cycle, so students had the chance to socialize their points of view over the readings (see Appendix 3).
During one of these sessions, a new class observation was carried out in order to analyze the impact of the genre-oriented activities and the metacognitive instruction, and verify students' reactions and improvement in motivation towards reading in the English class.
The teacher who observed the class turned in his feedback with the purpose of gathering the final impressions and drawing definite conclusions over the real impact of the intervention. On the other hand, a group of six students were chosen in order to form a focus group in which students with whom the intervention was piloted shared some impressions about the impact of the genre oriented activities they took part in, and which evidenced a shift in their motivation towards reading and analyzing different types of texts and an improvement in their reading strategies application (see Appendix 4).
To be able to arrive at more concrete conclusions regarding the improvement of the learners' reading skills when using the genre oriented instruction and the explicit training on strategies, a final reading test was designed and applied to the students, which offered During and after the genre oriented instruction, a greater control over the different types of texts could be evidenced, a better understanding of its purpose and the development of a basic capacity to read various genres and write the same type of texts in a basic but more structured way. The application of reading strategies allowed the students to approach these texts more effectively, which made them feel more confident and entitled to continue reading other literature texts.
Conclusions and Further Research
During this final stage of the research, and regarding all the study process that ended with the intervention, it was possible to arrive at final conclusions where students' improvement in their reading comprehension level could be evidenced.
At the same time, learners showed a higher level of motivation and commitment towards reading different types of texts in English; furthermore, the institution was provided with a clear "genre-oriented reading course" for future analysis and adaptation in the curriculum.
But arriving at those conclusions was not an easy path. The whole process started with a data collection process to arrive at the problem definition. The problem definition was supported by the analysis of the school programs, questionnaires about students' perceptions of the phenomenon, observations of teachers' classes and a reading test. After applying this set of instruments, addressed to carry out a contextual needs analysis, the main aspects which were hindering students' reading comprehension of texts in English were identified, such as the fact that the students lacked metacognitive reading strategies since there was no explicit instruction in this area.
It was also identified that the institution and the teachers had no clarity over the approach that would work as the foundation of a reading course, so it could be concluded that it was necessary to design a course in which explicit instruction would be provided in relation to some specific genre-oriented underlying aspects, such as identifying every type of text structure, the grammar embedded in such texts, their particular discourse and lexicon, and communicative intentions, as well as defining an explicit instruction on reading strategies. Afterwards, the piloting stage was designed in which a deep reflection of the lesson planning process was carried out. This allowed drawing well-structured sessions, where different types of texts were modelled by the teacher and analyzed by the students as in a scaffolding process. As a result, a three-unit syllabus focused on narrative texts such as short stories, recounts, biographies and autobiographies was designed to be partially piloted.
Lastly, the piloting was implemented to verify the impact on students' reading comprehension skills after the intervention; only then, when final conclusions came to light, could the students' improvement in their reading comprehension and a perceived higher level of motivation and commitment towards reading tasks be evidenced.
This improvement was possible due to the fact that the students received explicit instructions to develop metacognitive skills regarding the application of the most efficient reading strategies according to the specific type of text under analysis, so students felt equipped with the tools to address texts more efficiently.
Secondly, the instructions included a detailed modelling stage in contrast with other types of texts; therefore, the students were able to identify the different types of texts structures by deconstructing them in their different phases, analyzing their particular linguistic aspects, as well as the fact that the students were familiarized with the particular discourse of different genres.
In the end, the fact of having made a careful balance of authentic and adapted materials that would meet the students' interests, the differentiated instruction regarding students with different levels of proficiency, and the spaces provided for the students to negotiate the curricula fostered an inclusive environment where the students felt encouraged to participate actively, read with a purpose, and state their positions over the topic under analysis, which definitely impacted positively their motivation towards the reading class.
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Criteria
Totally Agree Agree Partially agree Disagree Comments
The teacher states clear objectives for the class and accomplishes them successfully.
The materials used in class are clear and coherent with the objectives of the class.
The teacher's instruction used in class corresponds with the genre-oriented methodology.
The teacher fosters participatory activities which lead the students to accomplish the class objectives.
There are explicit instructions on strategies.
There is a reading comprehension set of skills based on the modelling and deconstruction of structural aspects of different types of texts.
There is a stage for reading comprehension skills based on the modelling, practice, and application of grammar aspects related to each type of text.
Students' advances in their critical comprehension of texts are evident.
The teacher provides effective feedback to the students.
